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Abstract: This paper presents a new pedagogical model ofengresentation as a foreign
language course employing existing technologiesriioance motivation to communicate
actively in a foreign language. The “Technology Bmted Language Learning (TELL)”
technologies adopted in our study are ComputerstextiLanguage Learning (CALL)
system, presentation or editing software, learni@agpagement system (Moodle), and so on.
After illustrating the outline of the system contha in our study and description of the
lesson plan, this paper argues that the proposadeavas helpful as a new approach to
academic presentation course in a foreign langteaghing. A questionnaire research was
conducted in our study concerning students’ awa®mnd their “Project-based Learning
(PBL)" skills and foreign language anxiety. Theules of our factor analyses of significant
items showed that three factors were abstractema@erlying affecting structures; they are
(i) Anxiety in the Classroom(ii) Information and Computer Skillsand (iii) Class
Engagement
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Introduction

The importance of providing students with opportiesito reflect themselves on how they
progress or achieve toward their goal is emphasizedrious educational settings, and this
is true in the field of foreign language teachiRgevious study [1] argues that the movie
production activity motivates students with greatiaty toward speaking in public on the
basis of the case study carried out in a natioodége of technology in Japan. Some
students who are fearful of speaking a foreignU@gg in front of people sometimes prefer
non-linguistic PBL activities like searching thetneliscussing the issue, using the
computer, designing the layout, and so on. Thepgaresents a course model introducing
TELL and PBL and examines how their awareness df BiBlls and foreign language
anxiety changes after movie production course.

1. Video Production in Foreign Language Teaching

1.1 TELL and The Role of Digital Storytelling in FagaiLanguage Teaching
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Our course involves the usetechnologiesn many ways and compu-assisted teaching
method is well encouragelecent Computer Assisted Language Learning (CAlysté&n
is designed in terms of implementation of s-constructivism as an integrative mo
([2][3]). The merits of conducting digital storytelling inckassroom are mentioned
studies like [4][5][6][1 and [8. As for the incorporation of computassisted language
learning and the digitadtorytelling, [8] provides a detailed description an integrated
course involving technology enhanced language tegchnd digial storyteling in a
Japanese university. €re are some studies concerning the effects asdatingdigital
storytelling into course curriculum on the oralfec@ncy and motivation to learn a forei
language ([6]). [7] and [9}arried out a collaboratidigital storytellingprojec and showed
that studentsimotivation increased as a result of engaging irprojec. In these studies,
however, eacgroupcreates one mov in a collaborative workwhich sometimes leads tc
situation where only some students did well in augt The CALL room will make |
possible to condudndividual movie making. But very few studidgve dealt with th
effect of digital storytelling in CALL environment.

1.2 Foreign Language Anxie

Anxiety has been shown to negatively influerforeign language learnir including
achievement ([10] and [1Lhnd one of thenost widely used language learning anx
indices is the Faign Language Classroom Anxi Scales (FLCAS)Reading, writing, a
well as listening ira second langua can triggeranxiety, but speaking seems to be n
anxiety-provoking ([1D and [12]), perhaps because of the requisite immediacy o
responseln the case of acader-level oral PowerPoinpresentation in front of peopl
some unaccustomed presenters s, or even “read”, aracademic levi English script
holding a piece of paper and operate PowerPoititecsame time, which leads panic in
front of the audiencé&tudents who prefimovie presentation to oral presentation in gen
say that the courgs unique and interesti, and they want to try it ongaore.

1.3 Course Plan

The class was conducted iICALL-utilizing compulsory class calledritegrated Engli<”
for first-year students d Japanese university in 20.The CALL model of the course
described in Figure 1 belovThe main aimof the course is awareness cross-cultural
understandingSince there was a flood disaster and the capital gvaatly damaged
October in 2011we picked ug‘Thailand” as a topic for project woik 2011. Each student
made a twaninute movie about Thailand on the basitheirresearch on what happenec
Thailand and their varioumpacs on Japan and the whole worltey are encouraged
include its cultural and historical aspects in thegsgentationEach studenwent through
process of group discussion and peer evalueThe course plan is given in Tabl below.

Tnoodle
3 ~Ccurse Management
=Homework Submission
=Ferum (Online discussion)
-small Test
=Portfolio
=Teaching Materials

CALL System

Calabo EX

=Monitoring, Intercem, Madel
=Pair Lesson, Group Discussicrn .
=File Submissicn, File Control

CALL room Software
= Miicrosof: Cffice (PowerPoint) At home
-Movie-makar

=WVoice Recording

Figure 1. Outline of Our Teaching Mo
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Table 1. Course plan

Week | Lesson Content Activity Technologie:
Introduction of Understanding ¢ Discussion on Thailand Internet browse¢, On-line discussion,
1 Project Work backgrounds of Thailar Decision of title File downloa
Watching news on youtu
Searching, Completion of organizatio Discussion on organization | File control/submissic,
2 Organization worksheet Individual work Office (Excel, PowerPoin, On-line
PowerPoint creatic discussion
Recording, Sound recordin Creation of first movie File submission, Te-to-speech,
3 Edition Movie editior Peer-evaluation on first Sound recorder, Movie makt
movie Ondine discussio
4 Evaluation (1) Evaluation Completion of evaluation File control/submissio
sheet Office(Excel), CALL(Income)
5 Evaluation (2) Evaluation Completion of evaluation File control/submissio
sheet Office(Excel), CALL(Income)
(BEFORE)
T -_-=| Damnoen SaduakrﬂcahngMarkm
Videz Presmtatm Vezrksheat Cazi '|
e TR ]
Week 2 (Organization) Week 3 [First movie)

Figure 2. Development from Week 2 t

Figure 3. StudentRevision:

Collaborative session is an important componeatircourse plan, because tlideas
are clarified, infelicities of their work or pronciation are notice through this sessit.
Functions of intercom and pair/group work of CALlelped a lotto facilitate their
collaborative learningPicture: in Figure 3 above show thexamples ofchanges of
student’s work biere and after collaborative sessic

2. Research

This paper tries tovestigat how their awareness toward PBL skills and fordanguage
anxietychanged before and after the coland what factors are working on thchange. A
total of 40 firstyear studen at a national university in Japan participhtethe study. The
total number of studentsnalyze: is less than this number because of abs or other
reasonsAll the students completed our course of movie pction. The study was carried
out for five weeks from November to January in z-2012 based on the lesson plan gi
in Table 1 aboveThe materials included instruments that have beelh walidated anc
widely used in thdanguage learning literature. Mir modificationswere made for th
Japanese EFL context.
The material used in the study consists of twoiges
(1) Instrument of askingtudents their PBskills used by [13vas employed in our stud
The items wer¢ranslated into Japane Questiontems are related to subcategories
searching, computer literacy, cooperation, plannattpievement, creativity, and so
(2) A Japanese version of FLC. ([10] and [14])was employed for this stu. Participants
were presented witharious statemes and asked to indicate on a fipeint scale (from
1: It does not apply toe at all to 5: It applies to me complete
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3. Results

All the 64 question items (30 items for (1) andit®ns for (2)) were analyzed and went
through a t-test to see if there is a significafietence between pre- and post- surveys. The
result was that only three out of 30 items on pregen skills showed a tendency of
significance, all the items of which, interestingéye all related to searching process with
the use of computers. Moreover, about half of th@s of foreign language anxiety showed
significance or tendency of significance. Then,agaducted a factor analysis to observe
interrelationship among clustered items in eachofadll these significant items were
subject to a principal axis factor analysis witloiRex rotation. Examination of the scree
plot and various different solutions resulted inethfactors accounting for 65.7% of the
total variance (KM0O=0.601) The items with factoadtings (>|.35|) are shown on Table 2.
Factor intercorrelations between Factors 1 andb2tdfs 1 and 3, and Factors 2 and 3 are
0.08, 0.20, and 0.44, respectively.

Table 2. Factor loadings of significant items

Factors
1 2 3
44|1t embarrasses me to volunteer answers in my Brgjéss -.891 -.08¢ 487
51 I can feel my heart pounding when I’'m going to ladlec! on in 127 .062 0L
English class
64I get nervous when the English teacher asks questitich | 721 -.217 A
haven't prepared in advance.
4€|1 get upset when | don’t understand what the telaisheorrecting .62( -.101 .067
60I get nervous when | don't understand every woedEhglish 491 191 .12b
teacher say
5/skill in clarifying problems -.051 .805 -.01B
1C|skill in sorting information and necessary ( -.00¢ .78¢€ .054
3/technical skills with computers .069 537 27Th
4€|1 often feel like not going to my English cla 124 .01C .59¢
38| | keep thinking that the other students are bati&nglish than | am -.024 .045 .$80
3€|1t wouldn’t bother me at all to take more Englidhsses .02: 273 .511

As shown in Table 2, Factor 1 contains items comnog anxiety of speaking or
understanding English in the classroom. “Anxietyhe Classroom” was labeled. Factor 2
contains items related to information skills (digng problems and sorting information)
and computer skills. We named Factor 2 “Informateord Computer Skills”. Factor 3
contains attitudes toward English class and infeyideelings among students. Since
improvement of these items may result from moreran@ss toward class engagement, we
labeled Factor 3 “Class Engagement”.

4. Discussions

Factor 1 seems to imply that movie presentatiomdidcause students pressure or anxiety
compared with speaking in public. However, a claseamination of Factor 1 reveals that
there is one item with high negative value, whiakams that answering in public negatively
affected students after the digital storytelliignight be possible that the vocabulary used
for video became too difficult for less-confideaatners to cover and that the course did not
change their attitude toward active communicatiorpublic. In order to overcome this
situation, it might be necessary that the new mou#lide Q-A practice sessions using the
vocabulary used in the video.
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Factor 2 implies that the CALL-based PBL actistieorked well in terms of computer
literacy and information skills. However, othemgoonents of PBL skills like planning,
cooperation, achievement, and creativity were filgcted by this course. Group movie
presentation might have resulted differently. Thelg [14] suggests that development of
self-understanding depends on theme content. Webtoestudy further on the examination
of effects possibly resulting from kinds of projéséme

5. Conclusions

This paper presented our technology enhanced pgiafanodel employing CALL for
individual-based video presentation course. Thelysinvestigated students’ awareness
toward PBL skills and anxiety and showed that thherse model reduced foreign language
anxiety and enhanced information skills and compliteracy for the project. Decreasing
foreign language anxiety is expected to enhancendea motivation to use a foreign
language. There is a high possibility that CALLs&d movie production is another way to
get access to academic English presentation, aowedearner’s PBL skills especially for
learners who do not have confidence to speak imt fsbpeople.
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